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MDE/MEAP RELEASED ITEMS 

Anchor Paper 1 
 

 
Anchor Paper 1 
Score Point 1 
  
Response attempts to address the task by making generalized comments about writing 
elements. (“The weakness was sometimes she used small sentences.”) No supporting 
examples are offered, thus demonstrating little understanding of the relevant writing elements. 
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Anchor Paper 2 
 

 
Anchor Paper 2 
Score Point 1 
  
Response attempts to address the task by making general comments about writing elements. 
(“. . . weaknesses is that the writer has to cheak for punctuation errors . . . could add a little 
more detail or discription . . . strengths . . . was that he/she stayed focesed on the story and 
didn’t put detail that didn’t belong . . . didn’t have run on sentences and he/she used complet 
sentences.”). No supporting details or examples from the text are offered, thereby 
demonstrating little understanding. 
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Anchor Paper 3 
 

 
Anchor Paper 3 
Score Point 2 
  
Response addresses the task in a limited way with generalities about writing elements  
(“. . . she picked a good topic and stayed on it. . . . she or he didn’t need exactly to tell us . . . 
grammar, spelling and puctuation was very good.”) and supporting one of them with a detail 
from the student writing sample (“how big the boxes were”). The relevance of the example is 
not explained, however, demonstrating limited understanding of the relevant writing elements. 
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Anchor Paper 4 
 

 
Anchor Paper 4 
Score Point 2 
  
Response demonstrates limited ability to address the task. Some relevant writing elements are 
discussed (“. . . he\she gave very good detail . . . uses good English\grammer . . . he\she adds 
thing in it that don’t need to be there . . .”), each of which is supported by details from the text 
(“. . . like, ‘It was twice as heavier, and taller than the last one’ . . . like, ‘When Lindsey looked 
at him, he said. ‘You can help me by carrying these three heavy boxes to the shed.’ . . . like, “I 
took her five minutes to clean up.’”) The relevance of the examples is not explained, 
demonstrating limited understanding of the elements of writing that support the task. 
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Anchor Paper 5 
 

 
 
Anchor Paper 5 
Score Point 2 
 
Response demonstrates limited ability to address the task. Some relevant writing elements are 
discussed (“. . . they didn’t use the right punctuation . . . they could’ve made some compound 
sentences . . . the student knows when to make a paragraph that talks about one topic . . . they 
know how to put quotations around the direct words of the characters”), most of which are 
supported by details from the text (“For example, ‘I have a sore back, and I can’t lift heavy 
boxes or walk at all.’ he replied. . . . For example, ‘It was the middle of the afternoon., It was in 
the summer.’ . . . For example, Lindsey asked, ‘Why aren’t you cleaning up Grandpa’”). 
Although a suggestion is made, there is no explanation of why the writing would be improved 
as a result (“. . . instead of making two sentences that talks about the same thing . . . When 
clearly they could’ve said, It was the middle of a summer afternoon”), demonstrating limited 
understanding of the relevant writing elements. 
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Anchor Paper 6 
 

 
Anchor Paper 6 
Score Point 3 
  
Response addresses the task by discussing writing elements (“. . . used good vivid detail . . .  
stuck to the main idea . . . made capitalization and puncuation errors . . . They should have 
changed the period to a comma . . . Didn’t grab the readers attention with the lead paragraph.”) 
and supporting some of them with examples from the student writing sample (“For example, 
when Lindsey was going down the stairs fast, the student used the term ‘Almost breaking her 
neck’ . . . For example, when the grampa said ‘I have a sore back, and I can’t lift heavy boxes 
or walk at all.’ he replied.”). The relevance of one of the examples is adequately explained  
(“used the term . . . to tell us that Lindsey was going really fast”), thereby demonstrating some 
understanding of the relevant writing elements. 
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Anchor Paper 7 
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Anchor Paper 7 
Score Point 3 
  
Response addresses the task by discussing writing elements (“This story is to predictable . . . 
there is a good lesson for young readers . . . there are no similies, personifications, or 
metaphors . . .”) and supporting some of them with examples from the student writing sample 
(“‘why isn’t he cleaning’ . . . if she falls dow . . . get back up agian . . . Instead of just saying the 
second box was taller + heavier . . .”). The relevance of the examples are adequately 
explained (“. . . there is a hint of mystery in the beginning when readers might think ‘why isn’t 
he cleaning.’ After that nothing exciting happens . . . This story is to predictable if she falls dow 
of course she’s going to get back up agian. It just doesn’t grab the readers attention . . . I think 
the story would have been better if the writer had added a personification. Instead of just 
saying the second box was taller + heavier they could have said, ‘When she went to fetch the 
second box she saw that it was heavy + tall as a cold and unforgiving Mnt. Everest. Towering 
over her it laughed. I think it adds much more detail to the story with personifications.”) and 
some understanding of the relevant writing elements is demonstrated. 
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Anchor Paper 8 
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Anchor Paper 8 
Score Point 3 
  
Response addresses the task by discussing writing elements (“She did very well with 
punctuation and spelling, she also stuck to the topic very well. She never trailed off into 
another subject or a different story . . . There is not enough detail in it . . .”) and supporting one 
of them with an example from the student writing sample (“The very first paragraph said: It was 
the middle of the afternoon. It was summer. Lindsey was at her Grandpa’s house. Normally on 
summer afternoons when she was at her grandpa’s house, he would be cleaning up. But today 
he wasn’t cleaning up.”). The relevance of the example is explained (“The last two sentences 
in the paragraph were okay, but if I read the first couple sentences as a new reader . . . I would 
set the story right down . . . not enough detail in it, and it could have been a little more catchy. 
As an example, instead of putting, It was the middle of the afternoon. She could have put . . . It 
was the middle of the afternoon, the sun was shining, the birds were chirping, and flowers 
were smelling fresh, but something wasn’t right. Just a little more detail would make it more 
interesting.”), however, the lack of other examples keeps this at the level of some 
understanding. 
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Anchor Paper 9 
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Anchor Paper 9 
Score Point 4 
  
Response fully and clearly addresses the task by discussing writing elements (“The author 
described the character’s feelings and emotions well . . . described the setting well . . . stuck to 
the thesis statment instead of talking about what they were going to eat for dinner or 
something else way off the topic. . . . the author also needs to describe the actions of the 
characters better.”), some of which are supported by specific text examples (“. . . like when he 
said, ‘A smile came to her face when he said the words ‘help me.’” . . . when he said, ‘She saw 
lots of tools and fishing poles hanging from hooks on the walls’”). The last writing element is 
explained more fully than the others (“The story is way too boring and needs more action or 
needs to be spiced up a little . . . The author could of added a line like, ‘As she climbed the 
stairs she felt as if the few stairs turned into a gigantic mountain,’ or something of the sort. If 
the author did these things the reader would be able to create a good mental picture of the 
characters, their actions and the setting.”) This explanation and reflection back to the reader 
demonstrates a level of understanding that earns this paper a score of a low 4. 
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Anchor Paper 10 
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Anchor Paper 10 
Score Point 4 
  
Response fully and clearly addresses the task by discussing relevant writing elements (“stayed 
on topic . . . add extra sentances that were not needed . . . had a lot of short and choppy 
sentance”), some of which are supported with specific text examples (“. . . helping her Grandpa 
. . . like ‘She saw lots of tools and fishing poles hanging from hooks on the wall’”). The 
relevance of the examples is fully explained (“Some student authors are one minute talking 
about helping her grandpa and the next going on about their best friends dog. She stayed on 
topic very nicely . . . That just distracts the reader, developing the story in no way at all.”) and 
an explanation for the last element is also offered (“. . . that could bored a reader very quickly. 
She could have combined her sentences like that into one to make them more interesting.”) 
though it is weakened by a lack of example. The fully explained examples, however, 
demonstrate a level of understanding which earns this paper a score of a low 4. 
 
 




